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Our Vision 

All students reaching their true potential with a lifelong love of learning. 

Our Purpose 

To create a safe, tolerant and disciplined environment which fosters our students’ development 

of knowledge, skills and creativity that contributes to vibrant global communities and enhances 

life-long wellbeing. 

Our Graduates are able to 

• embrace the challenges of a rapidly changing global society;

• work collaboratively with others;

• have an appreciation of the arts;

• be committed to an active and healthy lifestyle;

• be well-skilled, knowledgeable and prepared for further learning; and

• contribute to the social and environmental wellbeing of the global community.

Our Values  

Respect 

We earn respect through our integrity, 
humility and concern for others. Mutual 
respect forms the foundation of our 
relationships.  

Learning 

We believe that learning is inspirational, 

challenging and rewarding. As life-long 

learners, we are persistent and resilient. 

Community 

We celebrate our diversity and harness the 

power of that which binds us together. Our 

partnerships provide support and enrich the school experience. 

Creativity 

We find innovative solutions to life’s challenges through creative thought and practice. Creative 

thinkers are flexible and resilient learners. 



School Context 

Ferny Grove State High School is an Independent Public School with a strong reputation for the 
provision of high quality educational opportunities across academic, sporting, cultural and 
citizenship areas. 

Our vision is for all of our students to reach their true potential, achieving their individual goals 
and making a positive contribution to their communities. 

Set in a beautiful bushland setting just 12 kilometres from the centre of Brisbane city, the school 
is recognised for its distinctive curriculum programs and strong traditional values which are 
embedded in a caring and supportive environment. 

With 1950 students, our school is large enough to offer significant diversity and something for 
everyone, while ensuring that every student is valued as an individual who is encouraged and 
supported to 'Always Aim High'. 

Distinctive features of the school include our Signature Programs: 
1. German Immersion;
2. International
3. Ferny Advanced Sporting Teams (FAST),
4. Instrumental and Choral Music;
5. STEMX,
6. Accelerated Maths/Science pathways
7. Learning Excellence at Ferny Grove (LEAF) Program.

Along with languages and cultures programs, vocational training programs, agriculture studies, 
extension classes in English, Mathematics and Science, Learning Support Programs, SEP, 
Indigenous Programs and a wide variety of sporting programs, we cater for the diverse range of 
student interests within our community 

Our highly experienced staff are committed to each student achieving success, constantly striving 
to ensure that the learning experiences challenge and prepare students for a rapidly changing 
21st century world. 

Our relationships with parents and the wider community is strong and is a key driver for our 
student success. We welcome and encourage parents to engage fully with the school and the 
educational experiences of their children. 

What underpins our Strategic Plan? 

1. We recognise that lifting our performance
requires a shared commitment and new and
effective strategies.

2. To lift our performance, we will reflect, take
action, challenge and build capacity in the
school to ensure the attainment of a preferred
future.

3. School leaders, staff, students and community
have a role to play in lifting our performance.

4. A school culture where we care for each other and ourselves sustains us as we
work together to lift our performance.



What does improvement look like? 

Teaching and learning is our core business. The implementation of a consistent curriculum 

through the delivery of high quality pedagogical practices provides a platform for improved student 

success. We use data to inform our practice and we create opportunities to collaborate and learn 

from each other. 

Explicit Improvement Agenda priorities for 2021 

1. Lifting our Writing learning outcomes.

2. Strengthening our student engagement in learning through the continued development of

positive relationships, using and valuing feedback, and the explicit development of global

competency

Our 2021 Sharp and Narrow Focus: 

1. Student Engagement

Why:

Student engagement refers to the degree of attention,

curiosity, interest, optimism and passion that students

show when they are learning or being taught, which

extends to the level of motivation and ownership of their

learning and progress in their education. The concept of

“student engagement” is predicated on the belief that

learning improves when students are tenacious,

resilient, inquisitive, interested and/or inspired.

How will we engage student learning?

1. Building positive relationships between teachers and students.

2. Effectively using and valuing feedback.

3. Developing active, empathetic and tolerant global 21st Century Citizens

2. Writing

Why:

Student results in writing have been on a decline nationally for the past few years. There

is a worrying trend in Year 9 NAPLAN writing results, which indicate that relative gain for

students from year 7 to 9 is low.  There has also been a decline in the number of

students achieving in the upper two bands for writing. A comprehensive and targeted

program is required across the whole school to raise writing standards.

Writing competence is the foundation for effective learning in all key learning areas and

subjects.  The Every Student Succeeding State Schools Strategy 2020– 2024

acknowledges the importance of literacy, particularly writing as imperative for every

student’s success and improvement of school performance. Supported by research it is

widely accepted that an improvement in results will only be achieved by focussing on

writing improvement as an integral element of the whole school improvement agenda.



From 2013 to 2018, our Year 9 NAPLAN student writing performance declined. In this 

time, our school’s mean fell from 552 to 506, while the Australian mean fell from 554 to 

542 points, our U2B% (Upper 2 Bands- Band 9 and 10) fell 8 %, while the Australian 

U2B% fell 4.8% and our NMS% (National Minimum Standards- at or above Band 6) fell 

10.4% while the national NMS% fell 3.1%. 

In 2019, after 12 months of a sharp focus on writing, NAPLAN results have seen the 

following improvements in writing: 

 Our School mean rose from 506 (2018) to 530 (2019) while the National Mean
rose from 542 (2018) to 548 (2019).

 5.4% decrease in the number of students below NMS

 1.7% decrease in number of students in Band 6

 3.2 % increase in number of students achieving in the upper two bands

 Success in the Booster program with 37% of students in the program achieving
above a Band 5

 5.2% Positive gain from Test 1 (Year 7) to Test 2 (Year 9)

 2.3% increase in top score for Cohesion In Year 9 Writing test

 English achieving above school targets for the following – Year 7 (A-c and A/B)
Year 8 (A-C) Year 9 (A-C) Year 11 (A-C) Year 12 (A-C)

How will we lift our Writing Performance? 

1. Continuous sustained writing practice (>200 words),

2. Explicit teaching of knowledge and practice of cohesion and paragraph structure,

3. Explicit teaching of knowledge and practice of sentence structure (including

grammar and punctuation) and vocabulary.

KEY DOCUMENTS 

1. Implementation Plan

2. Curriculum Handbook

3. Teaching and Learning Handbook

4. Whole School Data Plan

5. Signature Programs

6. Senior Secondary Handbook

7. Assessment and Academic Integrity Policy for Years 11 and 12

8. Enrolment Handbook – Nicole

9. Curriculum Plan – Satwant

10. Writing Plan

11. Leadership Handbook

12. Booster Program

13. Inclusion

14. Student Code of Conduct

15. Staff Induction Handbook

16. Beginning Teachers

17. Professional Learning Schedule

18. Health and Well Being Handbook

19. School Calendar

20. 2020 Planner

21. Pre-Service Teacher Handbook



 
 

 
 

2021 Performance Targets 

We will know we have successfully lifted our Engagement for every student when: 
 

Strategic 
Area 

Focus 2021 Performance Target 2020 Data 

Student 
Engagement 

Positive 
Relationships 

100 % of teaching staff will be classroom 
profiled (including the follow-up feedback 
session) at least once in 2021 on their 
effective use of the ESCM’s 
 
 
92% attendance rates across all year 
levels. 
 
 
 
 
 
75% of students awarded an A or B for 
Effort. 
 
85% of students awarded an A or B for 
behaviour. 

98% of all staff were 
profiled 
 
 
 
 
Y7         91.7% 
Y8         90.5% 
Y9         89.1% 
Y10       89.1% 
Y11       90.7% 
Y12       90.3% 
 
Year     Effort     Beh 
7           78.6%   86.8% 
8           74.6%   82.4% 
9           73.7%   83.3% 
10         71.8%   84.7% 
11         72.3%   87.7% 
12         76.0%   90.1% 

Feedback 100% teaching staff will complete a 
Growth Development Plan/mentor 
meetings and participate in at least 2 
classroom observations in 2020. 
 
All faculties will have at least 2 staff 
participating in the 2020 regional 
workshops in Assessment and Planning 
 
 
The percentage of students at C or better 
across all subjects and cohorts is at least 
85%. 
 
 
The percentage of students at A or B 
across all subjects and cohorts is at least 
45%. 
 
 
Differentiated targets for specific faculties 
can be found in faculty action plans 
 

100% 
 
 
 
64 staff have 
completed the 
workshops by the end 
of 2020 
 
 

88.9% 
 
 
 
 

54.8% 
 
 

Writing Sustained 
writing 
 
Sentence 
Structure & 
Vocabulary  
 
Cohesion and 
Paragraph 
Structure 

 Minimum three year improvement across all NAPLAN 
strands (cohort average improvement)  

 A-C in English at or above 85% target 

 A-B in English at or above 45% target 

 Increase in U2B in writing to 10% 

 Increase NMS in writing by 5% 

 NMS >    540 

 MSS >    85% 
 

 



 
 

 
 

We will deliver these agendas by Intentional Collaboration through clarity, precision and 

consistency: 

 

Clarity   

Explicit expectations and roles aligning faculty plans with whole school 

intent and purpose. 

Precision 

Sharp, measureable strategies and understood unity of practice. 

Alignment 

Rigourous use of targets and milestones to measure student progress 

 

Three Phases of ACT as part of the Inquiry Cycle: 

1. Scan, assess, prioritise. develop and plan and Implement. 

2. Implement and embed, monitoring and review. 

3. Extend, monitor and review. 

 

 

  

 



 
 

 
 

2021 Improvement Agenda 1:     

 

What will we achieve?  

1. Building positive relationships between teachers and students.  
2. Effectively using and valuing feedback.  
3. Developing active, empathetic and tolerant global 21st Century 

Citizens 

 

Why is it important? 

Student engagement refers to the degree of attention, curiosity, interest, 

optimism and passion that students show when they are learning, which 

extends to the level of motivation and ownership of their learning and progress in their 

education. The concept of “student engagement” is based on the belief; learning improves 

when students are tenacious, resilient, inquisitive, interested and/or inspired. 

 

How will we achieve our goal? 
 
The following will form the action plan for every faculty in delivering the 2021 Explicit 

Improvement Agenda. 

Whole School Approach– Positive Relationships 

Positive relationships are enhanced through positive and supportive language, and with 

effective application of differentiated pedagogical strategies that engage all learners and 

provide students the opportunity to experience success. 

From 2021 all staff are directed towards the Ferny grove SHS Teaching and Learning 

Handbook. Summary information can be found on page 4 of the Ferny Grove SHS 

Curriculum Handbook. 

 

 
Teaching and Learning 
Handbook 
 
 
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

 That all staff know and understand the 
required lesson components of effective 
pedagogy at Ferny Grove SHS. 

 That the;  
o Language of learning (ASoT)  
o Language of positive intervention (ESCM’s) 
o Language of feedback – Learning Intentions 

(that embed the cognitive verbs), Success 
Criteria and Proficiency Scales are 
consistent and explicit in all classrooms 

 

Precision 
 
“What are the 

strategies we are 
employing” 

 

 We build staff capacity in the identification 
and use of feedback on:  

o Context – ESCM’s 
o Content – cognitive verbs, differentiation and 

effective lesson structure 
o Feedback – Learning Intentions, Success 

Criteria and Proficiency Scales 

 



 
 

 
 

 
 

o Through professional development 
opportunities (whole-school and faculty) and 
progressive support resources. 

 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

 Completion of Lesson Observations, 
Classroom Profiles, Growth and 
Development Plans/Mentoring – follow-up 
feedback sessions  

 Evidence in faculty planning documents  

 Facilitation of staff sharing at faculty and 
whole-school level  

 
 
Inclusive Practices 
including assessment 
practices 
 
 
 
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

Our commitment to Inclusive Education 
means that students from all social, cultural, 
community and family backgrounds, and of 
all identities and all abilities are: 

 welcome at school,  

 have access to high-quality education in a 
safe and supportive environment, 

 engage in the curriculum alongside their 
similar-aged peers, and  

 achieve academically with reasonable 
adjustments (ICP’s, AARA) and socially with 
appropriate support. 

 

Precision 
 
“What are the 

strategies we are 
employing” 

 

 Individual Curriculum Plans developed for 
students as required. 

 Individual Support Plans developed for 
students as required. 

 Senior Secondary Team to attend faculty 
meetings throughout the year to build staff 
awareness and capability, and to ensure 
responsibilities are understood regarding the 
new QCE system 

 Differentiation Profiles to be completed by all 
teachers at the commencement of a learning 
period. 

 Access Arrangements and Reasonable 
Adjustments – applied for every assessment 
instrument, both during term and exam 
block. 

 Regional Data Tracking – through 
requirement of “Health Checks”. 

 Individualised pathways identified for 
students -  TAFE, Traineeships, 
Apprenticeships, Employment and University 

 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

 Student Data Tracking by Senior Secondary 
Team 

 Student Data Tracking by Inclusion Team 

 All teachers are required to complete the 
“Results Analysis” document following a 
reporting period and make adjustments to 
Differentiation Profiles. 



 
 

 
 

 Data tracking – tracked through line 
management meetings between HODs and 
DPs in weeks 3 and 8 of each term.  

 HODs and teachers use data provided, and 
continue to feed back into the senior 
secondary team information regarding any 
students who begin to demonstrate 
behaviours of concern. 

 HODs ensure that each teacher uses 
information provided to make adjustments 
for individual students. 

 HODs ensure that all assessment 
instruments are appropriately administered 
with correct adjustments made for every 
student, every time. 

 

 

Whole School Approach – Using and Valuing Feedback 
 
Feedback is the key for continuous growth. Quality feedback highlights those areas where 
we are strong and those that require improvement. Quality feedback either solidifies what 
we are doing well or necessitates the need for change. While self-reflection is necessary in 
developing independent learners, an unbiased set of eyes will highlight areas often oblivious 
to the individual.  
 
In 2021 we will explicity target feedback provided through the analysis of student learning 
outcomes, written feedback for teachers through our collegial engagement process, progess 
towards whole school, faculty and Individual GDP goals, and pre/post moderation of 
assessment as outlined in our 3 levels of planning. 
 
Teacher are directed to page 17 of our Curriculum Handbook. 
 
Our school leaders are committed to providing quality feedback through a shared SMART 
Goal for 2021. 
 
SLT – Coaching Goal 
 
Together with the other members of the Senior Leadership Team, I will engage in a 
collegial and professional learning process on Coaching, to build my capacity as a leader 
and as a member of the SLT by working with “Better Days Training and Coaching” by the 
end of 2021 
 
 
 
Executive Leadership – Brain Coaching Goal 
 
Together with the other members of the Executive Leadership Team, I will engage in a 
collegial and professional learning process on Neuroscience and Coaching, to build my 
capacity as a leader and as a member of the Executive team by working with the Neuro-
leadership Academy by the end of 2021. 
 
 
 
 



 
 

 
 

 

 
Planning and 
Alignment 
 
 
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

Continue to improve our understanding of the AC 
Use the Year level CAR document to refine 
curriculum planning to improve student learning 
outcomes 
 
Pre-moderation as a routine practise for each 
assessment item (years 7 -10) 
 
Continue to further refine the three-tier system in 
English, Maths & Science and extend this to 
Humanities in years 7 & 8 

Precision 
 
“What are the 

strategies we are 
employing” 

 

Staff (who have not had the opportunity to) will  
engage in ‘Leading Learning – Moderation within 
AC’ 
 
Identify and implement ‘faculty writing goal’ in the 
unit/assessment 
Review the CAR document to identify pre-
moderation junctures  
 
All teachers of Foundation classes to engage in 
the ‘Moderation within AC’ workshops. 
 
Continue to support the collaborative planning with 
emphasis on designing and implementing  
pedagogical practices tailored to the students’ 
needs 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

Faculties to ear mark key members of subject 
teams to attend the PD 
 
Writing goal clearly stated in the unit work & 
assessment piece 
 
Pre-moderation sign posted in the planning 
documents/CAR document 
 
Evident across the school 
 
Sharing best practise across the school 
Impact on A to E data 

 
Growth and 
Development 
Framework 
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

 That the strategic priorities of the school be 
reflected in the professional learning 
undertaken by staff in 2021  

 That Writing be specifically addressed across 
the school in a consistent and precise way 

 That Student Engagement be addressed in 
each faculty with a focus on their context 

 That staff be able to engage in further optional 
learning with the support of their HOD as a 
mentor 

 

Precision 
 
“What are the 

strategies we are 
employing” 

We build staff capacity through; 

 Personal development goals (SMART) 

 School professional development 
opportunities 



 
 

 
 

 
 

  Collegial engagement practices to assist staff 
in self-reflection to improve teaching practice  
 
 
 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

 GDPs/Mentoring – progress and milestones 
tracked by all HODs and program leaders 

 Faculties dedicate meeting time and faculty 
learning to address the goals 

 Regular sharing of progress at SLT and EXEC 
meetings to highlight best practice. 

 

 
Collegial 
Engagement Plan 
 
 
 
 
 
 
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

 100% of staff complete a GDP/Mentor meeting 
with goals aligned to Writing and Student 
Engagement – conducted and facilitated by 
Senior Leadership Team 

 100% of teaching staff engage in a Lesson 
Observation and feedback session – 
conducted and facilitated by Senior 
Leadership Team  

 100% of teaching staff engaging in a 
classroom profile and follow-up feedback 
session – conducted and facilitated by 
Classroom Profiling Team  

 

Precision 
 
“What are the 

strategies we are 
employing” 

 

 Making clear expected classroom structure to 
staff through; 

o School PD opportunities and Collegial 
Engagement practices to assist staff in self-
reflection to improve their teaching methods 

o Personal Development Goals aligned to EIA – 
Writing and Student Engagement  

 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

 GDP’s – progressive milestones and tracked 
evidence of success  

 Progress monitored through lesson 
observations, profiles and follow-up feedback 
sessions 

 Evidenced in faculty planning documents  
 

 
Monitoring and 
Review of A to E + N 
student performance  
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

Accurate analysis of student academic and 
performance data enables leaders, teachers, 
guidance officers and support staff to understand 
where learners are in the learning cycle and to 
develop plans and goals for each individual. 
 
The collection and analysis of the student 
performance data should occur at a cohort, subject 
specific and individual level. This provides an 
understanding and overall picture of the 
achievement patterns within a cohort, within a 
particular subject and even narrower, between 
teachers and classes. Evidence collected will be 
used to improve the quality and capacity of 
teaching and learning, particularly curriculum and 
pedagogy. Further to this, the monitoring and 
reviewing of student performance will be used in 



 
 

 
 

 
 
 

identification of professional development needs 
for staff and the development and refinement of 
extension and intervention programmes for 
targeted students as well as initiatives. 

 

Precision 
 
“What are the 

strategies we are 
employing” 

 

Year level and subject specific performance 
targets set by Curriculum HODS using historical 
trends / past performances and to date data for 
each cohort. This is to occur in consultation with 
faculty team leaders and teachers. 
 
Clearly articulated data expectations plan for 
Teachers, HODS, LEAF and Deputy Principals 
 
Detailed plan of the systematic collection of a wide 
range of student outcome data, outlining the  why, 
what, who, how and success indicators for whole 
school data 
 
Developing capacity of staff to collect, interpret 
and present individual and class data through a 
detailed Data Professional Development Plan 
 
Tracking of students using TRACK Ed and 
disseminating this to all staff 

 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

Sharing examples of best practice at faculty 
meetings and whole staff meetings 
 
Differentiation placemats reviewed at beginning of 
each semester collaboratively by teacher and HOD 
 
Review of differentiation placements and Individual 
Student plans in junction with N ratings for 
reporting at reporting junctures 
 
Visual display and communication of data to staff 
via data walls and central location of data 
placemats. These to be updated at reporting 
junctures 
Tracking of staff attendance and engagement with 
professional development in area of data and 
improving student outcomes 
 
Consistent and well documented approach, in the 
form of meeting minutes, by all HODs in the review 
of achievement data with their teams 

 

  



 
 

 
 

 

 
Whole School Approach – Global Competency 
 
Our School purpose states, to create a safe, tolerant and disciplined environment that 
fosters our students’ development of knowledge, skills and creativity that contributes to 
vibrant global communities and enhances life-long wellbeing. 
 
PISA, 2018, defines global competence as the capacity to examine local, global and 

intercultural issues, to understand and appreciate the perspectives and worldviews of others, 

to engage in open, appropriate and effective interactions with people from different cultures, 

and to act for collective well-being and sustainable development. 

 
From 2021, every faculty has mapped student exposure to the general capabilities and 
cross-curricular priorities within their three levels of planning. Teachers are directed to our 
Curriculum Plan  for further clarification.  
 
All faculties will choose either; Critical and Creative Thinking, ICT Capabilities or Aboriginal 
and Torres Strait Islander histories and cultures as part of their expicit improvement 
agenda. Faculties will be expected to plan, collect evidence and share progress and 
successes across the school to assist in the ongoing embedding of Global Competency 
across the school. 
 
All teachers will commit to the ongoing enhancement of our Access and AIM programs 
which provide rich opportunities for our students to grow global competency. 
 
Teachers are directed to page 21 of the Curriculum Handbook. 
 

 
 
Explicit planning and 
tracking of embedded 
general capabilities 
involving critical and 
creative thinking 
involving the 
cognitive verbs.. 
 
 
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

https://australiancurriculum.edu.au/f-10-
curriculum/general-capabilities/critical-and-creative-
thinking/  

Critical thinking is at the core of most intellectual 
activity that involves students learning to recognise 
or develop an argument, use evidence in support 
of that argument, draw reasoned conclusions, and 
use information to solve problems. Examples of 
critical thinking skills are interpreting, analysing, 
evaluating, explaining, sequencing, reasoning, 
comparing, questioning, inferring, hypothesising, 
appraising, testing and generalising. 

Creative thinking involves students learning to 
generate and apply new ideas in specific contexts, 
seeing existing situations in a new way, identifying 
alternative explanations, and seeing or making 
new links that generate a positive outcome. This 
includes combining parts to form something 
original, sifting and refining ideas to discover 
possibilities, constructing theories and objects, and 
acting on intuition. The products of creative 
endeavour can involve complex representations 
and images, investigations and performances, 

https://australiancurriculum.edu.au/f-10-curriculum/general-capabilities/critical-and-creative-thinking/
https://australiancurriculum.edu.au/f-10-curriculum/general-capabilities/critical-and-creative-thinking/
https://australiancurriculum.edu.au/f-10-curriculum/general-capabilities/critical-and-creative-thinking/


 
 

 
 

 digital and computer-generated output, or occur as 
virtual reality. 

 

Precision 
 
“What are the 

strategies we are 
employing” 

 

 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

 

 
 
Explicit planning and 
tracking of embedded 
general capabilities 
involving ICT 
capabilities  
 
 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

https://australiancurriculum.edu.au/f-10-
curriculum/general-capabilities/information-and-
communication-technology-ict-capability/  

 

Students develop capability in using ICT for 
tasks associated with information access and 
management, information creation and 
presentation, problem-solving, decision-making, 
communication, creative expression and 
empirical reasoning. This includes conducting 
research, creating multimedia information 
products, analysing data, designing solutions to 
problems, controlling processes and devices, 
and supporting computation while working 
independently and in collaboration with others. 

Students develop knowledge, skills and 
dispositions around ICT and its use, and the 
ability to transfer these across environments and 
applications. They learn to use ICT with 
confidence, care and consideration, 
understanding its possibilities, limitations and 
impact on individuals, groups and communities. 

 

Precision 
 
“What are the 

strategies we are 
employing” 

 

 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

 
 
 
 
 
 
 

https://australiancurriculum.edu.au/f-10-curriculum/general-capabilities/information-and-communication-technology-ict-capability/
https://australiancurriculum.edu.au/f-10-curriculum/general-capabilities/information-and-communication-technology-ict-capability/
https://australiancurriculum.edu.au/f-10-curriculum/general-capabilities/information-and-communication-technology-ict-capability/


 
 

 
 

 
 
Explicit planning and 
tracking of embedded 
cross curricular 
priority involving 
Aboriginal and Torres 
Strait Islander 
histories and 
cultures. 
 
 

Clarity 
 
“What are we trying 

to achieve” 

 

https://australiancurriculum.edu.au/f-10-curriculum/cross-
curriculum-priorities/aboriginal-and-torres-strait-islander-
histories-and-cultures/  
 

the Australian Curriculum is working towards 
addressing two distinct needs in Aboriginal and 
Torres Strait Islander education: 

 that Aboriginal and Torres Strait Islander 
students are able to see themselves, 
their identities and their cultures 
reflected in the curriculum of each of the 
learning areas, can fully participate in 
the curriculum and can build their self-
esteem 

 that the Aboriginal and Torres Strait 
Islander Histories and Cultures cross-
curriculum priority is designed for all 
students to engage in reconciliation, 
respect and recognition of the world’s 
oldest continuous living cultures. 

 
 

Precision 
 
“What are the 

strategies we are 
employing” 
 
 
 

 

 

Consistency 
 
“How are we going to 
monitor progress 
towards our targets”. 

 

 

 
  

https://australiancurriculum.edu.au/f-10-curriculum/cross-curriculum-priorities/aboriginal-and-torres-strait-islander-histories-and-cultures/
https://australiancurriculum.edu.au/f-10-curriculum/cross-curriculum-priorities/aboriginal-and-torres-strait-islander-histories-and-cultures/
https://australiancurriculum.edu.au/f-10-curriculum/cross-curriculum-priorities/aboriginal-and-torres-strait-islander-histories-and-cultures/


 
 

 
 

2021 Improvement Agenda 2:  
 
Lifting our Writing learning outcomes. 

What will we achieve?  

1. Continuous sustained writing practice (>200 

words), 

2. Explicit teaching of knowledge and practice of 

cohesion and paragraph structure,  

3. Explicit teaching of knowledge and practice of 
sentence structure (including grammar and 
punctuation) and vocabulary 

 
Why is this important? 

  
Writing competence is the foundation for effective learning in all key learning areas 

and subjects.  The Every Student Succeeding State Schools Strategy 2020 – 2024 

acknowledges the importance of literacy, particularly writing as imperative for every 

student’s success and improvement of school performance. Supported by research 

it is widely accepted that an improvement in results will only be achieved by 

focussing on writing improvement as an integral element of the whole school 

improvement agenda. 

 
How will we achieve our goal? 

 

FGSHS has undertaken to focus on one whole school writing process using the 

Teaching and Learning Cycle and aligning it with our whole school pedagogical 

framework The Art and Science of Teaching (ASOT).  In 2021 every faculty will 

commit to working on the one whole school writing goal to improve writing 

competency across the junior school, focussed on measuring student progress.  

Year 8 assessment will be the focus in Semester 1, Year 7 in Semester 2, and 

segue into Year 9 in Semester 1 2022. 

 

 Promote writing as a valuable part of the school’s culture 
 Offer professional development to all faculties to develop knowledge 

and capability to implement the Teaching and Learning Cycle in their 
Unit planning (whole school Writing goal) 

 Work collaboratively in faculties to identify text structures and 
language features and develop unit specific mini-lessons to 
specifically teach writing skills related to the assessment text type 

 Upskill teachers to identify text structures and language features and 
develop mini-lessons to teach writing skills specific to the assessment 
task (Writing Development Experts and Faculty Writing Team 
Leaders) 

 Build teacher capacity to deliver instruction on sustained writing, 
paragraphs and cohesion, sentence structure and vocabulary (Writing 
Development Experts and Faculty Writing Team Leaders)  

 Work with staff to analyse available datasets to determine the success 
of the Teaching and Learning Cycle for the Unit – triangulation of data 

 



 
 

 
 

(Writing Development Experts, Faculty Writing Team Leaders and 
HODs) 

 Establish processes to support teacher development of writing 
knowledge and expertise through team sharing at faculty/staff 
meetings, professional readings, newsletters 

 Establish processes to store created mini-lessons/resources in Faculty 
 Identify students at risk of not meeting NMS and students on cusp of 

upper two bands (Elizabeth Twomey/Sally Kennedy) 
 Provide targeted interventions for students needing additional literacy 

support (Booster Program) 
 Implement an evidence based, explicit writing program for students 

capable of achieving in the upper two bands (U2B) of writing  

 
Teachers are directed to page 24 of the curriculum handbook for further details. 
 

 

Clarity 
 
“What are we 
trying to 
achieve” 
 

- Staff explicitly teach writing as a valued part 
of the school’s culture 

- Staff provide extended writing opportunities in 
all faculties for all students 

- Students successfully write an extended text 
in all faculty areas 

- Whole-school writing data improves; A – E, 
NAPLAN, Mighty Minds, Standardised 
Testing 

 

Precision 
 
“What are the 
strategies we 
are employing” 
 

- Develop annotated exemplars in faculty 
teams led by Faculty Writing Team Leaders 

- Build staff capacity to deconstruct and 
analyse exemplars through professional 
development and assistance 

- Teachers provide extended writing practise 
opportunities for students prior to assessment 
 

Alignment to Literacy Continuum (Level 5):  

 compose and edit longer sustained learning 
area texts 
 

Consistency 
 
“How are we 
going to monitor 
progress 
towards our 
targets”  

- All Faculty Teams engage in the process of 
writing improvement led by Faculty Writing 
Leaders 

- HOD/DP Inclusion track Faculty Writing 
Planning Focus Matrix in all faculties  

- Staff teach mini-lessons and include in unit 
plans 

- Staff meet set milestones as per Writing 
Action Plan (term) 

- Faculty Writing Team Leaders provide 
feedback to faculty/Writing Development 
Experts 

- HOD’s/staff review faculty data at set 
junctures; strategies for improvement 
reflected in SRA and Differentiation Plans 

- Writing Team Leaders present successes to 
HOD and Faculty staff 



 
 

 
 

 

Clarity 
 
“What are we 
trying to 
achieve” 
 

Students improve their writing skills by 
developing understanding of language features, 
through the explicit teaching of: 

- Simple sentences 
- Compound sentences: to connect equally 

important clauses. (FANBOYS: for, and nor, 
but, or, yet, so) 

- Complex sentences: to elaborate on a main 
clause. Teach subordinating conjunctions. 

- Punctuation: capitalisation, full stops, 
commas, quotation marks, question marks 

- Grammar: voice )passive/active), point of 
view or tense (first person/third person) 

- Vocabulary: robust instruction 
 

 

Precision 
 
“What are the 
strategies we 
are employing” 
 

- Build staff capacity to identify and teach 
language features through professional 
development and assistance 

- Faculties identify language features and 
develop unit specific mini-lessons to 
specifically teach writing skills related to the 
text type of the selected assessment item 

- Teachers deliver mini-lessons  
 

Alignment to Literacy Continuum (Level 5):  

 Control a range of simple, compound and 
complex sentence structures to record, 
explain, question, argue, describe and link 
ideas, evidence and conclusions 

 Recognise and use aspects of language to 
suggest possibility, probability, obligation and 
conditionality 

 Use a wide range of new specialist and topic 
vocabulary to contribute to the specificity, 
authority and abstraction of texts 

 

 

Consistency 
 
“How are we 
going to monitor 
progress 
towards our 
targets”. 
 

- All Faculty Teams engage in the process of 
writing improvement led by Faculty Writing 
Leaders 

- Provision of Faculty Writing Planning Focus 
Matrix to HOD/DP Inclusion for tracking 

- HOD’s track mini-lessons through inclusion in 
unit plans 

- Staff meet set milestones in Writing Action 
Plan (term) 

- Feedback from Faculty Writing Team Leaders 
to faculty/Writing Development Experts 

- HOD’s/staff review faculty data at set 
junctures; strategies for improvement 
reflected in SRA and Differentiation Plans 



 
 

 
 

- Writing Team Leaders present successes to 
HOD and Faculty staff 

 

 

Clarity 
 
“What are we 
trying to 
achieve” 
 

Students improve their writing skills by 
developing understanding of text structures, 
through the explicit teaching of: 

- Text appropriate paragraphs 
- Text structures: chronological, spatial, 

emphatic 

- Cohesive devices: structure, repetition, 
pronouns, synonyms, transitions 

- Provision of planning templates with prompts 
to structure elements of the task 

 

Precision 
 
“What are the 
strategies we 
are employing” 
 

- Build staff capacity to identify and teach text 
structures through professional development 
and assistance 

- Faculties identify text structures and develop 
unit specific mini-lessons to specifically teach 
writing skills related to the text type of the 
selected assessment item 

- Teachers deliver mini-lessons  
 

Alignment to Literacy Continuum (Level 5):  

 Use wide knowledge of the structure and 
features of learning area texts to comprehend 
and compose texts, using creative 
adaptations of text structures and 
conventions for citing others 

 Use knowledge of word functions to make 
connections in texts  

 

 

Consistency 
 
“How are we 
going to monitor 
progress 
towards our 
targets”. 
 

- All Faculty Teams engage in the process of 
writing improvement led by Faculty Writing 
Leaders 

- Provision of Faculty Writing Planning Focus 
Matrix to HOD/DP Inclusion for tracking 

- HOD’s track mini-lessons through inclusion in 
unit plans 

- Staff meet set milestones in Writing Action 
Plan (term) 

- Feedback from Faculty Writing Team Leaders 
to faculty/Writing Development Experts 

- HOD’s/staff review faculty data at set 
junctures; strategies for improvement 
reflected in SRA and Differentiation Plans 

- Writing Team Leaders present successes to 
HOD and Faculty staff 

 

 

 



Respect      Learning      Community      Creativity




